Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of p
school.

School overview

upil premium had within our

Detalil

Data

School name

St Patrick’s Catholic Primary
School

Number of pupils in school

210 (not including nursery)

Proportion (%) of pupil premium eligible pupils

7%

Academic year/years that our current pupil premium 2021/2022
strategy plan covers (3 year plans are 2022/2023
recommended) 2023/2024
Date this statement was published September 2022

Reviewed and updated Sept
2023

Date on which it will be reviewed

July 2024

Statement authorised by

Mrs Jane Smedley, Head
Teacher

Pupil premium lead

Alexa Wightman, SENCO

Governor / Trustee lead

Kelly McGranaghan, lead for
disadvantaged pupils

Funding overview

Detalil

Amount

Pupil premium funding allocation this academic year

2022- 2023- £25,195
2023-2024 - £36,024

Recovery premium funding allocation this academic year

£2,465

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year

2022-2023- £27,805
(estimated)




If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

2023-2024 - £36,024




Part A: Pupil premium strategy plan

Statement of intent

At St Patrick’s Catholic Primary School, our intention is that all pupils make good
progress and attain highly across all areas of the curriculum. We want to ensure that
children in receipt of pupil premium make progress in line with their peers and that
pupils (from their individual starting point) stay on or accelerate on their projected
levels. Through our pupil premium strategy, we aim to support disadvantaged pupils to
achieve this goal.

In our pupil premium strategy, we have analysed the challenges faced by our
disadvantaged pupils and have identified ways to support their needs, regardless of
whether they are disadvantaged or not.

Quiality first teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school.

Targeted support for pupils with their emotional health and wellbeing is of paramount
importance. Pupils who feel calm, happy, safe and who have strategies to help
regulate their emotions are then in a place to learn.

To ensure our plans are effective in enabling pupils to succeed, we will:
e ensure disadvantaged pupils are challenged in the work that they’re set
e act early to provide support and provision as soon as a need is identified
e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Due to low numbers of pupil premium in each class, it is difficult to make
a percentage increase objective as in most classes one child classes as
50%. Progress of disadvantaged pupils will be closely monitored so
that they make at least as much progress as their peers.
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2 Ensuring access to extra-curricular activities and educations trips

including music lessons and sports.

3 Attendance of some pupils is a concern.

4 Behaviour for learning.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Pupils are supported with their emotional
health and well-being, they feel safe and
secure.

Pupils continue to receive ELSA sessions
with a trained member of staff to ensure
they receive targeted 1-1 support.

School appoint a Family support worker
who monitors and supports the use of
ELSA and Zones of Regulation.

Pupil questionnaires show that the pupils
feel happy and safe at school.

Levels of independence and resilience will
increase as well as strategies to manage
emotions in challenging situations, sup-
ported through our Zones of Regulation
work.

Children become more independent in
their learning.

Children begin to apply strategies to man-
age their emotions.

School appoint a Family support worker
who monitors and supports the use of
ELSA and Zones of Regulation.

Attendance figures improve for identified
disadvantaged pupils.

Family support worker supports identified
families to work with and support in order
to improve attendance to be in line with
their peers.

To improve the rates of progress in
reading with greater levels of pupil
engagement in reading.

Pupils eligible for PPG and who are
SEND make as least as much progress
as ‘other’ pupils in reading.

Pupils demonstrate greater enjoyment
and engagement in reading.

Pupils receive daily 1-1 reading.

Pupils have access to a wide range of
texts.

To provide access to a range of
experiences which increase their
knowledge and understanding of the
world.

Newsround is used throughout school to
provide knowledge of current affairs and
the wider world.

We will run our own after school clubs to
provide opportunities for all pupils.

We will appoint a Sports apprentice to
widen the opportunities for pupils.




children have access.

We will pay for school trips so that all

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £20,000

Activity Evidence that supports this approach

Challenge
number(s)
addressed

Appoint a teaching Research which focuses on teaching assistants who
assistant apprentice provide one to one or small group targeted interventions
shows a stronger positive benefit of between four and six
additional months on average.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions

2and 4

Appointa TA Research which focuses on teaching assistants who
provide one to one or small group targeted interventions
shows a stronger positive benefit of between four and six
additional months on average.

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/teaching-assistant-
interventions

1and 4

Appoint a Family support EEF defines parental engagement as the involvement of
worker parents in supporting their children’s academic learning,
including approaches which aim to develop parental
skills or encourage parents to support their child and
intensive support for parents in crisis.

https://researchschool.org.uk/durrington/news/an-
evidence-informed-approach-to-improving-attendance

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement

Additional support for 1-1 | Reading comprehensions strategies involve the teaching
reading (literacy of explicit approaches and techniques a pupil can use to
volunteer) improve their comprehension of written text. Many
learners will develop these approaches without teacher
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

guidance, adopting the strategies through trial and error
as they look to better understand texts that challenge
them. However, we know that on average, disadvantaged
children are less likely to own a book of their own and
read at home with family members, and for these reasons
may not acquire the necessary skills for reading and
understanding challenging texts.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies

https://www.hertsforlearning.co.uk/teaching-and-
learning/research-projects/english-research-projects/ks2-
reading-fluency-project

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £10,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Teacher’s lessons cater for | The best available evidence indicates that great 1 and 4

all abilities and provide teaching is the most important lever schools have to

c_hg_llenge for all pupils. Ac- improve pupil attainment. Ensuring every teacher is

tivities are planned to en- d in delivering hiah i hing i ial

courage independent learn- suppo_rte_ in delivering high-quality teac |pg is es_sentla

ing. to achieving the best outcomes for all pupils, particularly

Staff meetings will develop the most disadvantaged among them.

an understanding of strate-

gies to develop independ- https://educationendowmentfoundation.org.uk/educa-

ence in learning. tion-evidence/teaching-learning-toolkit/mastery-learning

Monitoring of independent

learning and application in | https://educationendowmentfoundation.org.uk/support-

books. for-schools/school-improvement-planning/1-high-quality-

teaching

Have a shared school ap- The best available evidence indicates that great 1and 4

proach to the teaching and | teaching is the most important lever schools have to

learning prm_mples to sup- improve pupil attainment. Ensuring every teacher is

port the curriculum intent. . . . . - .

supported in delivering high-quality teaching is essential

Undate th i q to achieving the best outcomes for all pupils, particularly

pdate the marking an )

feedback policy with links the most disadvantaged among them.

made to the marking and ) ) o

feedback toolkit provided https://educationendowmentfoundation.org.uk/public/file

by our trust. s/Publications/Pupil_Premium_Guidance_iPDF.pdf

Assessments are used Embedding Formative Assessment is a professional de- 1

which monitor reading en- velopment programme which aims to improve pupil out-

gagement, understanding comes by embedding the use of formative assessment

and reading ages - STAR strategies across a school.

reading assessments.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project

Attainment of pupils in
reading can be clearly
tracked and small steps
can be planned for and
monitored closely.

https://educationendowmentfoundation.org.uk/projects-
and-evaluation/projects/embedding-formative-assess-
ment

https://educationendowmentfoundation.org.uk/pub-
lic/files/Publications/Pupil Premium_Guidance iPDF.pdf

clubs supplement for PP
Children

likely to be able to benefit from sport clubs and other
physical activities outside of school due to the associ-
ated financial costs (e.g. equipment). By providing physi-
cal activities free of charge, schools give pupils access
to benefits and opportunities that might not otherwise be
available to them.

When considering hosting sports activities that may re-
quire contributions from parents, schools should con-
sider whether places could be provided free of charge or
subsidised for disadvantaged pupils

https://educationendowmentfoundation.org.uk/educa-
tion-evidence/teaching-learning-toolkit/physical-activity

TA time to consolidate Some pupils may require additional support alongside 1and 4
Iearmng to ad.dress mIScon- | high-quality teaching in order to make good progress.
CePF'O”S n cth?ren have The evidence indicates that small group and one to one
dedicated 1-1 time to con- int i b ful tool f ting th
solidate learning. in erven ions can be a powerful tool for supporting these
Specific interventions for pupils when they are used carefully.

pupils with identified gaps . ]

in learning including to in- https://educationendowmentfoundation.org.uk/support-

clude: for-schools/school-improvement-planning/2-targeted-ac-

. . . i -

Phonics 1:1 sessions — ademic-support

Keep up sessions Little

Wandle Phonics approaches have a strong evidence base indi-

Reading 1:1 sessions cating a positive impact on pupils, particularly from dis-

Maths groups sessions — a}dvantaged backgrounds. Targeted phomcs mterven-_

. : tions have been shown to be more effective when deliv-
same day intervention : )

AR/AW ered as regular sessions over a period up to 12 weeks

o https://educationendowmentfoundation.org.uk/evidence-

Snip literacy summaries/teaching-learning-toolkit/phonics/

Elkland assessment https://educationendowmentfoundation.org.uk/educa-
tion-evidence/teaching-learning-toolkit/teaching-assis-
tant-interventions

Music lessons provided for | Arts participation approaches can have a positive impact | o

PP children on academic outcomes in other areas of the curriculum.
It is important to remember that arts engagement is valu-
able in and of itself and that the value of arts participa-
tion should be considered beyond maths or English out-
comes.
https://educationendowmentfoundation.org.uk/educa-
tion-evidence/teaching-learning-toolkit/arts-participation

Residential and after school | Pupils from disadvantaged backgrounds may be less 3

Wider strategies (for example, related to attendance, behaviour,

wellbeing)



https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Budgeted cost: £6,033

consistency of the
implementation of the
behaviour policy
throughout school to
reduce any behaviour
incidents during
unstructured times.

Provide lunchtime
extra curricula
activities to support
targeted pupils.
Introduce houses and
house meetings and a
focus on developing
leadership in pupils
through the school
council, chaplaincy
and other leadership
groups.

improving discipline across the whole school which also
aim to support greater engagement in learning
https://educationendowmentfoundation.org.uk/education-
evidencel/teaching-learning-toolkit/behaviour-interventions

Activity Evidence that supports this approach Challenge
number(s)
addressed

A member of school There is extensive evidence associating childhood social 4

staff to receive ongo- and emotional skills with improved outcomes at school and

ing ELSA training to in later life (e.g., improved academic performance,

provide specialist sup- | attitudes, behaviour and relationships with peers).

port for individuals.

Children receive be- . ) .

spoke work around https://educationendowmentfoundation.org.uk/education-

their emotional health evidence/teaching-learning-toolkit/social-and-emotional-

and wellbeing needs. | learning

Further, develop the Approaches to developing a positive school ethos or 4

Child and family
support worker focus
on attendance of PP
Pupils and building
parental engagement.

TA —to work with
improving the
attendance of pupils
in vulnerable groups

EEF defines parental engagement as the involvement of
parents in supporting their children’s academic learning,
including approaches which aim to develop parental skills
or encourage parents to support their child and intensive
support for parents in crisis.

https://researchschool.org.uk/durrington/news/an-evidence-

informed-approach-to-improving-attendance

Total budgeted cost: £36,024



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance
https://researchschool.org.uk/durrington/news/an-evidence-informed-approach-to-improving-attendance

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Impact on pupil premium activity in the academic year 2022-2023

2022-2023

Attendance of Disadvantages pupils 92% which is still slightly below the rest of school
which is 95%

During the year 2022-2023- all PP pupils were able to access all school trips and
residential visits. In addition to this all PP pupils were given the option of attending any
after school clubs which they wanted to free of charge. HAF codes were shared with
parents so that pupils could attend opportunities during the school holidays. Additional
music lessons are offered to PP pupils with a choice of instrument.

Attainment
EYFS — PP pupils at the end of EYFS achieved in line with non-PP pupils

Phonics assessment — All PP pupils at the end of 2023 passed their phonics
assessment

End of KS1- Half of PP pupils at the end of the KS1 achieved the expected level in
reading, writing and maths.

End of KS2- Only 2 PP pupils in Y6 2022-2023, one of these pupils was also SEND. In
Maths, one of the PP pupils achieved the expected level at the end of the KS2.

2021-2022

In the year 2021-2022- our pupil premium strategy has ensured that pupils at the end
of KS2 have achieved well. 3 pupils in the Y6 cohort were pupil premium. Of those 3
pupils, across all subjects, only 1 child did not achieve the expected standard in one
subject area. All of the pupils achieved greater depth in one subject area. There were
no pupils who were pupil premium in the Y2 cohort. At the end of EYFS, there was only
one pupil who was pupil premium and he achieved GLD.




Attendance of pupil premium pupils. The attendance of pupil premium pupils has been
adversely impacted by the pandemic, which was still affecting school in the Autumn
and Spring term of 2021-2022.

Access to wider opportunities- All pupil premium children were given the opportunity to
access extra curricula activities and music tuition. 50% of the pupil premium took up
the opportunity to access the extra curricula activities. All of the pupil premium children
accessed trips and in Y3-6 all of the pupil premium children took part in a residential.

Our pupils SEMH has been supported well this year. Some of our pupil premium
children have been adversely affected by the pandemic and support has been targeted
at these pupils to offer personalised sessions and targeted interventions to make sure
they are then able to access the full curriculum. These pupils have also received
additional support during transition either between year groups or key stages and into
secondary school.

Review 2020-2021

The pandemic has had an impact on children’s data across all year groups. The
school implement a robust remote learning package and invited vulnerable children to
attend school.

Our assessment data shows that disadvantaged pupils are mainly on track with their
peers. In year groups where this is not the case, the pupils usually have an additional
SEND that the school provide additional provision for. Due to the small amount of
pupils in receipt of pupil premium in each year group, it is difficult to compare data year
on yeatr.

We have ensured that we closely monitor the emotional health and wellbeing of pupils
across all year groups. Our assessments, observations and meetings with families
indicated that pupil behaviour, wellbeing and mental health were significantly impacted
last year, primarily due to COVID-19-related issues. Due to this, pupil premium funding
was used to provide wellbeing support and targeted interventions for identified
disadvantaged pupils.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
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NCETM Mastering

Number NCETM (National Centre for
Excellence in the Teaching of

Mathematics)
Timestables Rock Stars Maths Circle
Num Bots Maths Circle

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure

Details

How did you spend your service pupil
premium allocation last academic year?

Quality first teaching, 1-1 catch up
sessions and wellbeing check-ins.

What was the impact of that spending on
service pupil premium eligible pupils?

Our service pupil premium children are
making good progress.
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e Utilising the DfE EHWB grant to further train and support our mental health lead
and staff in school. We will choose training which focuses on our specific needs
in school to best support our pupils.
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